R : . N
Pl N .
LI " R . ~

. ;') Y I/ . T, v ‘ T
; S T DOCUMENT RESUME S
L foL e ! [".,// f i T
S L ; ,4. : '
-’. 'l 1) X "I o ' ) DI 4." ,‘ N W "7
' " ED 109 qi‘a' o B "“.' "/".l-»‘l N .‘& wr ')‘ v _Y‘(' . :n' “\ .‘",,‘
I v: LR AL St s c RES

\ ‘.(.. l_,"’_‘,.. ol
..

"l'x

~w--.~....'_ }

fJ 2o

}\UT&OR Hickey; Howard W et T Akt
) C PITLE . An,'QVerv;eu.. Purgoses and g;ograms. BERREICEXE -..x.'."«', o
s INSTITUTION _s Hzch¢gaq ‘State Unlv.;“Eastn ADSARg v Mott Inst. Forh s
S '"""-«Cdmmllﬁlgty Imgerement. S "‘“' V‘"
PUB 'DATE - Apr' A3y :

" NOTE - .
ESRS PRICE MF-$0.76 HC-$1.58. 'PLQS"QqsmAT;E:"«‘ S i -:L;""'-f o
DESCRIPTORS *Comaunity EducationyiCooperafIVe! Eaghings - T \ ‘

~

.ot *pDifferentiated_ st;f,f Dlsaﬁva.nta.geé Ere’i»ps* E‘“r
. ’ " Childhood Educatz.on 3ol ;!:‘daca*&mfnﬁ-l‘?hg.lqacwhy‘r 11\ i ‘.“_3, v
Elepentary Secondar; E&ucai;a—m:.. a*P\oundatmn Prog;amsﬂ e oW

3

. \ Indlviduallzed _Beddimgy Paraprofessmnai:-school - .‘--ﬂw;,w«
<, Personne&“‘Ppst Secondary - -Bducation; Program, -~ " cvna g,
- R Descrlptlons'-"*ﬁeadlng Programs~- School” Cqmmunlt\y—rﬂ“..:.-’-:;"*
: . 7 e "Relatg.onsh:._p, Tegcher Educat:.on_, ta3Ee 5T ""‘?‘f_’,_,'.- RS CUNPIITIRD S
) ott Instl for: CQmmunity-. Imﬁr,o@enre‘nt"‘ “BATTR;: -

.. IDENTIFIERS
o . “.,‘Eex:gﬁnal'f*Zeé App‘foacli ‘to Teach:.ng Reada.ng, REAGT; -, e

Rt Resgenss.ve.&utonomy-»ln_ -Cooperative Tedching . et SO
W T R e e : _.‘A TSR LA R S
T 5T aedn, - S N
T e “ e ENg) i { l\i
s 'I.‘he att Fomdatlon has overwtﬁe ye rsa’(devoted- mdﬁ}\ 'rl‘z 5%
1 \‘.'_of z.ts consa.de:gbi asourxces ‘t6 Joining {,oget er . e, chool'-and‘ /‘ &E“j
k4 _,eommunltx‘ in the. solut:.on of educational. pProb ems. aci chz.ét}{J‘txuﬁf P A
He. suph r "r“ &

SR AN T i onlb)wlthz.n the last 20 years thaf i%“hiS:eRifsted
,,‘-.'-”"f,; Jof ®ollege§ gmd uniyersitiess The Mott ins’_t,,;mﬁ’mﬁhlg&a(sza :
v ~r., “Uniyersi «@Qc,uSed its first. effo:c.ts on, &gve}bﬁxhg”;?%‘p,e‘cg‘aad & ,,\ ~;~
st Préﬁwatab progran- for, teachers of the alsaf“&aia‘ntageﬁ, ‘Hese = ““‘:
.;jt Léd‘};to the' tIeVeIgApmeﬁ’t of & rg,aaifg, gtarraééneﬁt prﬁg )—;ﬁ"f/;soﬁa 12e,da.., mied

e ’B proac to ,Ieiching Read; §- (BADERYS z_whoSe .&mp] arsi’s,wa - /..«"’,._’;,(
} ﬁer"e'ﬁtla‘teq_‘staﬁfmg,, -on_entistin /g/ti'x,e,help,,‘a’f' parap/rg )M ey
.4’,.,’;;~ 1[, vo‘; § ,,’tafassast Her--at, theKinder R
‘,',—_-j.:' <Fu oﬁ L P f,&gﬁm,ents ggrzé’;,ar ,Re’ﬁ‘ﬁéns:.ve,@.mtﬁ‘aﬁg/

¢ purpose ¥
roles, usna‘rgdg/:’}o

st_a.f ng. Hav;gg/sue 31y 5
eqtafl “Work of ,xhz@g;gfofectfs ,@hm/muw‘

Fonr "",r-

/

“z t/w%h’a'c éné“brl‘ﬁary/rélé,haé wgo-tj,e,i:’“ﬁ:e, Ty asé,untq«f;:b
R ,;ﬁrsfntute-;h na’{:zfeh‘
e shiftedfrom-

.

»ﬁt}i@e@ iyt f‘ute*&,é;at 51
qv‘a,ﬁio)i,. 3 omr'&evelo’wg “Brdora g!g‘;id,f:;‘ .
grais 18 :931 schodl; sets” 'ﬁ‘ «Pu?.tf},e Pa‘ggﬁ-” wWilt s~
jjxese eﬁbri’tsf (kuthor/JR) ;}‘ AR T A s
. A S-S0

-

\A.
E
s.

X

‘/ \-4 r,rp-i 'f / .‘ A

=) - RS ) 5

\,.J /,‘.2{} 4)@”7~ - ;,]::? ¢
Al ’ &0f,

\\ :\‘r"“
AN
.A ‘Q’:‘

X
W N
.
~
2 oX
AT

N\
NN

\\
&3
\ \‘x”
\\;
N
R \‘\\\'
Y
3.
‘rq.,\}
N
\

Ry

\'
o \ Id
_\.A.\ff._
x%‘:)\;\}‘:\'
e Ry
NN H
.‘\
N\
A

., et //,,Z ':i"'
i sors {/////Va/ i B e e
, Vit AN ! Q% . AR
= f'x’{”w IR A ;7// . //-,,f:’ﬁ:.« b4
YR R S i 1N s’ 0 7 N2 5, '
GEET IV O 'l/':}[«o /;/ﬁ// WAy L _,/ﬁ"'..//,:“'
O K‘Lirl oz /_.,.' /_I//_:/;f«d,«,/" 2‘)’,4,", . & ;1/_
9 ¥ ~ ! /. 77 e i 7
3 A by ! (/ -“’// M_,,,,///, . 4 ,l','", P
- M - Lt r o B L ¢
1 (LD 5 /,". /r/‘_v;,'”//" Ledh ,:/./;}J'/:"‘x‘ﬂ v
;, g f ": < e ”1/; i < t e ol ey ':,' =~ & '
+ o 4 . B - 4 e e A h-gut "
LTS S P SiAe i N .-~.~.’:":‘~h
gl i!; ,;/.'5‘--": L Goit? v /,z)(:-','/ e B Y
Mo CE A < = % - . et >
S e F e S TR s A
i Tl :, AN ” 7. . A
T SRR SN A L S A e AT A T o
Lo - e P e D . an LAY Wl ol [ 3
: 2 s o R A S AV S i v ot
7 ST AT g et T T
Erd s "’E‘é‘." é'./, 2 Pies ~...',(;'.."' . o
04 PR R A B RV S -
5‘ - -A:(f'-"/:/‘.‘-“ P (’/v.’,‘ d H Y X
r("‘) 4 \'),33’);.1"?-0»1‘/, oy XAt o b o




The Mou'lnsmufe -
lor Corp_munity Improyement T 3

‘---»-—"'"'- *
Th e

P4 g

~

“

US DEPARTMENT OF HEALTH
EDUCATION & WELFARE
NATIONAL INSTITUTE OF
EDUCATION .
i THIS QOCUMIANT MA, BEEN Wt pPRO
v, QUEEDTFXACTL v 4wy uar{w(o FROM
'Zf HE PERSON ORDROUNIZwt IGN ORIGIN

ATING 1T POINTS 0% (iF 2R UBISIONS

SIATLD DO NUT NECESSARILY WEPRE
FZSENUOFEIFIAL NATIONA INLTITUTE OF
it EEDUCATION, POSITION OR POL 1(Y

-1 1 P

T ea > e




4

© . SPURPOSES

GRAMS

-

.
hd -

’

=5
April 1973
517 Erickson, Hall
Michigan State University
East Lansing, Michigan
. 48823

i
(
‘. )




‘ <
A ’
. .
*
/
I4
- '
-
s
v LY
L
o
-
A
-
-
-2
'
-
0
3
.
— te
L B
LY
5
o
. {
* '
J L} ]
CY -
7. ¢
-
-
N
BN N
e, el e
B .
t
i 4‘:" .
SR A
e L& N\,
SR rdd
S
s
- ¢
' A}
Ve
b ey
\‘,.l. »
s
- 'Q
NN
R 2R Y
AR
e e
.
R .
: ~
\
~
l"
v -
. T
o
.
~
-
.
.
r

ERIC *

Aruitoxt provided by Eic:

‘product. ’ , .

s

OUR_FORMAT s ° ,
' This is the first in a series of occasional papers which will
describe projects developed by the Mott Institute for Community
Improvement .at- Michigan State University. We have tqo primary purposes
in publishing this series. The first is a selfish. interest. ‘We hope
that as readers examine our proposals, beliefs and programs they will .
respond with constructive criticisms that willtenable us to fmprove
our mo els;“ Secondly, we hope that our experiences will benefit others
who may be involved or are consideéring involvement in s1m11ar areas of

concern., - A tn;§

We share our experiences with you, not- w1th the idea that our
models are a panacea to be adopted on nationwide scale, but rather an
attempt to respond to specific situations in which we have been involved.
Thus the processes ysed may be more helpful to others than our final t}

{ We feel that by using the 'occasional paper format weywiiiphaﬁe
several advantages. Because we w&11 not have a regular publication date,
hopefully we will not, turn out something simply because it is due.‘ We'
also will not u given publication length eliminating the need for .
"filler' to .pad z\short article ‘and the need to unnecessarily restrict’
the length of ‘another one. We also will not, strive for uniformity in -
style, format, or treatment.. Thése will be determined by the individual
author and themcontent«of‘a specific prgject. .
- .
The series will ‘be produced by offset-press at the university and
will not’ be.a Madison Avende approach to display our ddeas. We hope the a
content will be challenging enough to offset .this disadvantage.
) “ -

Mott Foundation Invplvement with Un1versities - N

s [N . ] -

The Mott Foundation has become known as one of the most resolute
. forces for change within American education., This private foundation has
.devoted most of its considerable resources to the end that the school and
community can join together’ in the solutiomn of educational problems fa&ing
society. Yet it has been only within the past few years that the Foundation
has turned to universities and colleges to enlist theirggupport. 1In so
doing they JOln many other agencies and groups in seeking some solutions
from an institution which, with one exception had a long history of
removing itself from site specific probIem solving. That one exceptionm,
the Land Grant Phildésophy, has long.operated in 51 state universities
and has already proven that sich a cooperative relationship can work in
helping farmers to solve their problems.*® . s’

(Y
’ .

The Mott Foundation“ﬁi}st turned to-colileges to get help in training
community school directors in 1954 vhen Eastcern Michigan University
developgd a graduate study pfogrtam in community education to help Flint
train community school drreetors “ But it soon ‘became gpparent-that if
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community education really got off the ground the Flint communj hools
, ¢quld not train enough people for the entire country. As a eiﬁltsihe .
A . “Mott Internship program was initiated in 1963 64 as a coopergtive venture
among seven state universities -- Central Michigah University, Eastern
Michigan University, Northern Michigan®University,; Wayne St e University,
‘Mlchlgan State Univer$ity and the University of Mlchlgan --"to provide
training in community education. At about this same time Northern
> Michigan University was.started ad a regional cénter for the development
= of communlty education.

for a ten-year grant and the Mott Institute for Community Improvement was
+ established. - While the prlmarx\purpose of this article is to explore °
some of the efforts of the Mott'Institute at Michigan State University,
it might be well to look at the further development of Mott Foﬁndatlon-
‘university relatlonshlps. [ o

In 196Qéhhe Mott Foundation and Mlchlgap State University announced plans

. Olivet and Alblon colleges, Oakland Un1vers1ty, and the-University

of Chicago had received Mott Foundation money in the mid-1960's. Alma

College was established as a regional\ center in 1966; Western Michigan

and ‘Ball State universities in 1967; igham Young University in 1968;

and Eastern Miehigan University in 1969, Thus the concept of regional

centers for the development of community\ education was established and

today has grown twenty-two institutions involved, with the prospects

bright that the number of such centers will grow to well over'one-hundred

by 1980. ) . . - v C '

. — . R ‘v ] ¢
Reglonal centers were assigned ratheri’s ec1f1c(iunctlons. EachB
was Y0 serve as a d1ssem1natlon\eenter for comm ity education within 1€s ot
region, help set-up, demonstration gommunity schools, tra1n c¢ommunity
school\educators for that region, and ultimately to help any school syste
install community educatlon. A big-task, yes. But all avajilable evidence\
indicates a rate of succesg ‘which even the most opt1m1st1c lanner would

not .have pred1cted. Y o ;
L. :

A Short History of the Mogt Institute Vé ; ' ) . ST,

- The Mott Institute grant at Mlch}gan State had dlfferent purposes
from the regional centers. The manney 1n"ﬁﬁ1ch it was founded prov"ps
insight into the thinking of two great men, Charles Stewart Mott and ‘ . .
President John A, Hannah. . - . .

a

14

Dur1ng the early 1960's the Mott Foundatlon had supported building

programs at several universities. Notable among thdse "Mott-buildings" I
is the comprehensive Childrens' ﬂospltal at the University of Michigan.
As John ‘Hannah viewed: that anticipated six-mllllon dollar expcndlturé‘at
the Un1vers1ty of Mlchlgan (it flnally cost twice as much),,he reasored .
that it was only right for Michigan State University to erect a similar .

_ monument on its campus. when the o} leaders met to discuss such.a v v
project it was agreed that the Un1vers1ty would describe the function o ) i
such a Mott-supported building would play'slnce there was no medical. _

cs T school at that time on our c7mpus. . N . R T

N /‘ r ° e 4 ~ Se
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Top university officials, after looking over a regume of Foundatlon .
supported buildings and projects, came up with an Insfitute to be™®
involved sohmehow in community improvement. When t top Foundation and *
university leaders met again to discuss the university's reponse it was
quickly decided to move with one minor change, the Foundition would

support. the Institute financiallyj; and the- unlver51ty would need to find - =

Qa place to house it. And sg a ten- year grant totalling threk million L
dollars was authorized on a handshake, some very sKimpy prelimlnary
planning, and Mr. Mott's firm belief in the university and Dr. Hannah.

s .

w - A

. Purposes o i . ’
The task of deciding exactly what the Mott Institute for Community -
s Improvement.- should be was then left to its first director, William Hawley,.

who\had just returned from N1ger1a as Chief of Party for an MSU-AID
.. . project to help start a national university. Liaison with the Foundation
| was provided by the Mott Project's Office ‘personnel. A

2!

Differences in perception of the Institute's function are apparent
when one recapitulates Mr. Mott's remarks and the Institute's first written
. objectives’. Mr. Mott had visualized a great university bringing all its

. resources to bear in helping Flint become a better place in which to live.
Un1ver31ty personnel saw the grant as a vehicle to gear up the university
to study such areas as poverty, 41sad¥éntaged children, and under-achieving
schools. '

Teacher Education Projects

o i

The people charged with the early operation of the Institute sﬁ nt
most of their time t¥ying to reconcile these very different objectives.
The first area in which consensus occurred was in the development of a
,specialized preparation program for teachers of the disadvantaged. Thls
program got under way during Spring Quarter, 1965 in Flint and Detroit”
and will be descrlbed in some deta11 in one of the later- occa31ona1 pape;s.

i - ry . - »

\ﬁhls program led to g¥Sessment “of additional ways in which ‘the college
might train preservice teéehefs for ‘di ¥sadyantaged students. These efforts\ 4
ranged from a one-day fxeld trip fonwdil college sophomores to a comprehensive
two-year elementary intérn program,.: to’an experimental program under way
thls year in the Pontiac Human Resonrces Center., These teacher education

. projects, our successes, as well as fallures will be described in future '}
occasional papers. - : '
. ' Diring the second year of the Institute’ s operatlon W1111am Hawley
(\\ was asked to sewve as associate dean for all’ experimental projects at
’ the college, and q}yde M. “Campbell added ‘the dlrédgorshlp of the Institute
to his duties as ,coordinator of the Mott ‘Intern program for Michigan State ~
University. g . B < “ SR /1‘f7;2"q'._h
—— _ ' ' » e
¢ 7 8 .
O‘ - o v
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One of the first steps he tdok was. to bring in some cgnsultants in
. learning theory, motivation, and reading to help the staff assesse*what
‘ .problems really held disadvantaged learners back. This-was to assure
that preparation programs for teachers took such matters into con51de?at1on.

¢

¢

Y ¢

+ Management of Teaching Reading ' : : . * ) -

Within two years the Institute, under the initfal leadership of Dr.
Anne Nagel, had developed the first generatlon ofda reading management
program, Persopallzed Approach to Teaching Reading (PATTR), for klndergarten
\ " teachers. *Second and third generation materials were subsequently developed °
Ve under the leadership of Dr. Bettye Jemnings and Dr. Ernest Adams. .The
N " PATTR- program w1ll also be discussed, in a subsequent paper in this' ser1es.

\
\ Differentiated Staffing ’ . O y

a

* ¢, .. One of the s1gn1f1cant\po1nts of departufeybetween PATTR and other
. processeq - -for teachlng reading is PATIR's emphasfs on, enllstlng the help
s of paraprofe551onals and volqntgers to as$lst the teacher. And as the
- Mott In t1tute analyzed orgaplzatlonal patterns which would aid our efforts
to imple ent PATTR we were impressed w1tﬁ-the potential of d1fferent1ated

. * work om d1

ereﬁh;ated stafflng Subsequently, bther sites in’ Saglnaw
T EauCla1re

*and Eéét.Grand Rapids, M1ch1gan fostered new models and a new ’

(REACT) to r lect different emphasis from the somewhat rigid h1erarch1al
roles usually\associated with- differentiated stafflng. Two ogcasional
©* +\ - papers have begn planned to dlscuss the Inst1tute s efforts ip this area.

! A"New D;.men51on - o 2
. % : Y
The Institute thus entered/the second hélf of its ten-§ear proJected
, & life well into the developmental work of three major projects, The staff’
‘ had grown from a couplc of profe551onals jon temporary assignment to nearly
» a-dozen full time more permanently based people. Scholars of organizational
theory wolild not-have been surprised te see that once again an ad hoc,
~ o temporary organization had shed most of its transciency characteristics. ’
. ’ Readers may want to glance through Beyond Academic Department§ by lkenberry
: - # __gnid Friedman for their’ insights about Institutes and Centers £ollow1ng
their nation-wide- survey of such - oq§§atlons. : 3

t

)
rd

’ B sés the Instltute, College of Education and the, Eoundation staffs
v : assesewed the tasks yet to be completed it became obv1ous that one primary.
role ‘had not yet been assumed by the Institute -~ dissemination. Several
worthwhile programs had been déveloped, tested, redevelgped and tested in s

other settings, but Just as the Ford Foundatlon has condluded recently --

\)‘ * f ? S
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' v - ) " \
pilot projects, regardless of:their success, most often have very little
impact on other school districts; other schools, or even other classrooms
within the same building. * .~ . §. ' . o

So it was that much of our attention was shifted from invention to
innovation., And in the long run, we also may find that invention is
much the easier. As we attempted to” install programs or parts of programs
into- school settings we tried to keep track of problems associated with o
the installation independent of the particular innovation., Our assesshment
of our experiences in,innovation will be summarized in an occasional paper
dealing with ways to create change in elementary schools and another on
problems associated with innoVation in higher- education. T

.
L]

We afe‘looking forward t6 sharing our ideas with you and hope that

the interchanges which follow will be as }rbfitable for you as we know it
will be for us. . ‘

———t

o

Howard ﬁ} H{ckey-
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